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In today’s education, the role of the ESL classroom teacher is a prominent one. 
ESL teacher roles are related ultimately both to assumptions about language and 
language learning. With the development of theories of language and language learning 
and the great change in the theory practice of higher and continuing education over 
recent decades, researchers have realized that students’ learning should be necessarily 
self-directed. Along with these changes, the teacher’s role has changed greatly. 
Teaching is no longer seen as imparting and doing things to the students, but redefined 
as facilitating self-directed learning. So, the ideal of a teacher is to be a facilitator. In 
China, research into this area dates back to the early 1980s. The present thesis attempts 
to investigate Chinese English majors’ level of self-directed learning readiness and to 
probe into some aspects in which teachers can play the facilitative role to increase 
students’ self-directed learning and help students to become highly self-directed 
learners as required by China’s higher education. 
This thesis is composed of six chapters including an introduction and a conclusion.  
Firstly, the thesis presents the changes of teachers’ role in education by giving a 
description of the theories of language and language learning in Chapter Two and a 
detailed review of facilitator and facilitation in Chapter Three. Chapter Two begins by 
analyzing teachers’ different roles in different approaches. Then a development of 
learning theories is reviewed to show that since the last decades an emphasis on 
teachers and teaching methodologies has been shifted to learners themselves and 
teachers have been viewed as facilitators instead of instructors, or lecturers and so on.  
Based on “the ideal of a teacher as a facilitator” (Philo Benson & Peter Voller, 
1997:101), Chapter Three goes to survey the concepts of facilitator and facilitation 
described by many linguists and researchers such as Sheerin (1991), John Heron (1989; 
1993) and Adrian Underhill (1997), and tries to figure out the basic roles a facilitator 
should play, and the principles a facilitator should follow in order to make his 
facilitation effective.  
Secondly, Chapter Four reports a descriptive study conducted by the writer by 
using a questionnaire to survey Chinese English majors’ level of Self-Directed 
Learning Readiness (SDLR) in order to get some ideas on whether Chinese English 
majors are ready for self-directed learning. The finding reveals that most of the English 
majors are not highly ready for self-directed learning. At the same time, there is a great 
diversity among individuals’ SDLR. Their level of SDLR is not in close accordance 
with Perry’s Undergraduate Cognitive Development Model (Perry, 1981) and 
Kitchener’s Reflective Judgment Model (King, Kitchener, Davison, Park, & Wood, 
1983; Kitchener, 1983). Therefore, teachers should play the facilitative role in some 
aspects in order to help students’ learning become more and more self-directed. 
Thirdly, in Chapter Five, the writer proposes some ways as to how the teacher can 
play the facilitative role in promoting students’ self-directed learning. Finally, the 
Conclusion Chapter gives an overview of the whole writing. 
 

















Chapter One Introduction 
Though within the field of TESOL over the last few decades the emphasis has 
been shifted from teachers and teaching methodologies, teachers still play a significant 
role in learners’ learning. However, with the development of language and learning 
theories, teachers’ role has greatly changed. As far as the changing nature and role of 
EFL (English as a foreign language) teacher are concerned, we can quote a passage 
from Angela L. Carrasquillo (1994:179).  
 
In today’s education, the role of the ESL/EFL classroom teacher is a prominent 
one. ESL teachers play roles that go beyond just imparting instruction; their role must 
take into account human elements in their relationship with students. It takes good ESL 
teachers to induce language proficiency through ways other than pure cognitive and 
linguistic inputs. ESL teachers must consider the child not only as a receiver of 
cognitive language skills but also as a whole being with feelings, personality, prior 
knowledge, and other human attributes that play important roles in the acquisition of 
language…. ESL teachers must go beyond general instruction to view individual 
differences among students as more important to the strategic teaching than their 
similarities. Such differences provide teachers with opportunities to differentiate 
instruction and fulfill more of the needs of individual students. … English as a second 
language teachers must have the ability to make students feel valuable, capable, and 
always part of the social setting.  
ESL teachers need to be energetic, creative, self-motivated, spontaneous, efficient, 
and tolerant.  
From the quotation above, we can see the ESL/EFL classroom teacher plays roles 
far more than instruction, and to facilitate students’ learning, the ESL/EFL teacher 
should take into consideration individual learner differences such as students’ affective 
states, learning styles, personalities, etc. At the same time, ESL/EFL teachers, in order 
to give his facilitative role into full play, should own some basic qualities, such as being 
energetic, creative, and highly self-motivated.  
The thesis is intended to bring together a series of themes that are hooked with 
their focus on teacher’s facilitative role. Chapter 2 is concerned with teacher’s changing 
roles as the language theories and learning theories develop along with the time. The 
progress of these theories indicates that teachers should not just focus on learners’ 
cognition domain of learning, but also on their affective and psychomotor domains of 
learning. Since learners themselves play the most important role in their learning, 
learner’s learning should be more and more self-directed. Therefore, the ideal of a 
teacher is to be a facilitator, which is illustrated in details in Chapter 3. Chapter 4 
reports a descriptive study conducted by the writer of the thesis by using the 
questionnaire-the SDLRS, developed by Guglielmino in 1977, to survey Chinese 
English majors’ level of SDLR (self-directed learning readiness). The finding shows 
that Chinese EFL English majors, on the whole, don’t have a high level of self-directed 
learning readiness, though there is an enhancing tendency in SDLR when they develop 
themselves from freshmen to sophomores and than to juniors. The motive for this study 
is to give information about the statue quo of Chinese English majors’ SDLR, which 
gives some implications for the teacher to take a facilitative role in some aspects to 
promote their learning and prepare them to be highly self-directed learners. And 
Chapter 5 explores some ways in which the teacher can play the facilitative role. Finally, 

















Chapter Two An Overview of Language Theories and Learning Theories Underlying 
Teacher’s Role 
2.1 Introduction 
The current chapter begins by defining a teacher’s role in a certain approach and 
analyzing the theories underlying the teacher’s role. Then, four kinds of language views 
and the nature of learning followed by a detailed analysis of three main learning 
theories are provided. Here, learning theories are focused on with their implications for 
language teachers and learners’ learning. The chapter also reviews SLA (the second 
language acquisition) research with their implications for SL/FL teaching. The chapter 
ends by summarizing learning characteristics from cognitive science, psychology, and 
other sources and suggests when teacher functions his role in teaching, he should take 
some cues given by such learning characteristics.  
 
2.2 Teacher’s role  
Teacher’s role is a prominent part in language teaching and learning. In the book 
Approaches and Methods in Language Teaching, Jack C. Richards and Theodore S. 
Rodgers (1986) make a detailed analysis about teacher’s roles in different 
contemporary second and foreign language teaching approaches and methods. With 
different language and learning perspectives, for example, some methods are totally 
dependent on the teacher as a source of knowledge and direction; others see the 
teacher’s role as catalyst, consultant, guide, and model for learning; still others try to 
“teacher-proof” the instructional system by limiting teacher initiative and by building 
instructional content and direction into texts or lesson plans. So, Richards and Rodgers 
(1986:23) conclude “teacher roles are related ultimately both to assumptions about 
language and language learning at the level of approach”.  
 
2.3 Teacher’s changing role in the development of language theories 
It has been widely accepted that linguistics and language teaching are closely 
related. At least four different theoretical views of language and the nature of language 
proficiency explicitly or implicitly give some directions for current approaches and 
methods in language teaching.  
 
2.3.1 Teachers’ role in the traditional view  
The first and the most traditional view of language is the traditional view. It holds 
that grammar has been important and central to the teaching and learning of language. 
Both teachers and students have long used traditional grammars in their studies. 















and object, case and tense are all familiar to the teachers of foreign language especially 
in Europe. As a result, students also become familiar with such terms because students 
are often taught such grammatical concepts. Based on such a linguistic view of 
languages, the Grammar- Translation Method is created and practiced in a long time. In 
this method, the language teacher has authority and requires students to follow his 
instructions to learn what he knows. 
 
2.3.2 Teachers’ role in the structural view  
The structural view holds that language is a system of structurally related elements 
for the coding of meaning. The target of language learning is seen to be the mastery of 
elements of this system, which are generally defined in terms of phonological units, 
grammatical units, grammatical operations and lexical items. It is based on this 
structural view that the Audio-lingual Method is derived. Here, the language teacher 
directs and controls students’ language behavior, and provides good model for them to 
imitation. The teacher also asks students to repeat, respond as quickly and accurately as 
possible. 
 
2.3.3 Teachers’ role in the functional view  
The functional view holds that language is a vehicle for the expression of 
functional meaning. The communicative movement in language teaching subscribes to 
this view of language. This linguistic theory emphasizes the semantic and 
communicative dimension rather than merely the grammatical characteristics of 
language, and leads to a specification and organization of language teaching content by 
categories of meaning and function rather than by elements of grammar and structure. It 
is based on this functional view of language that Community Language Learning and 
Communicative Language Teaching methods are born. In Community Language 
Learning, the teacher acts as a counselor, supporting students with understanding of 
their struggle to master language in threatening new learning situations. In 
Communicative Language Teaching methods, the teacher has many roles to perform. 
His main role is to facilitate the communication process between all learners in the 
classroom. His secondary roles are acting as an organizer of resources and as a resource 
himself, a guide within the classroom procedures and activities. There are other roles 
for him to play, such as a needs analyst, a counselor and a group process manager. 
 
2.3.4 Teachers’ role in the interactional view  
The interactional view sees language as a vehicle for the realization of 
interpersonal relations and for the performance of social transactions between 















relations. Interactional theory focuses on the patterns of movies, acts, negotiation, and 
interaction found in conversational exchanges. Language teaching content, according 
to this view, may be specified and organized by patterns of exchange and interaction or 
may be left unspecified, and shaped by the inclinations of learners as interactors. Based 
on this view, H. Douglas Brown (1994) proposes his interactive approach to language 
teaching. According to him, the roles of an interactive teacher have many dimensions: 
the teacher as a controller, a director, manager, a facilitator and the resource. The 
interactive teacher should be able to assume all five of the above roles on the continuum 
of directive or nondirective teaching, but “the key to the role of the teacher in 
interactive teaching is to play toward the upper, nondirective end of the continuum, 
gradually enabling the students to move from their roles of total dependence to 
relatively total independence” (H. Douglas Brown, 1994:216).  
As can be seen from the above that language theories explicitly or implicitly shed 
some light on teaching methods. At the same time, they imply what kinds roles a 
teacher can play in a specified teaching approach.  Besides, for some other teaching 
methods, for example, Silent Way and Suggestopedia, they are based on certain 
learning theories instead of language theories. Therefore, in the following part, the 
author deals with learning theories with the focus on the changing roles embodied in the 
development of the learning theories. 
 
2.4 Teacher’s changing role in the development of learning theories 
The concept of learning has been greatly influenced by study in the fields of neural 
science, philosophy, sociology, psychology and so on. However, the greatest influence 
on the concept of learning is from the psychological study of the learning process. The 
psychological concept of learning goes far beyond learning directly from a teacher or 
learning through study or practice. It not only includes the learning skills or acquisition 
of knowledge, it also refers to abstract and psychological aspects of learning, such as 
learning to learn and learning to think, the modification of attitudes, acquisition of 
interests, social values, or social roles, and even change in personality. 
 
2.4.1 Teachers’ role in behaviorism 
Behaviorism is an approach to psychology that has its roots within positivism, and 
which has had a profound influence on language teaching throughout. For behaviorists, 
learning is a relatively enduring change in observable behavior that occurs as a result of 
experience (Mazure, 1994). This approach arose out of the ideas of early learning 
theorists who attempted to explain all learning in terms of some form of conditioning. 
The most well known example is the Russian Pavlov’s S-R theory or classical 















the way in which simple S-R connections were built up. B.F Skinner is the founder of 
modern behaviorism. He believes that learning was the result of environmental rather 
than genetic factors.  
Behaviorist views of learning were taken up widely by language teachers, and 
were a powerful influence on the development of the Audio-lingual Approach to 
language teaching. When this theory is applied to language learning, language is seen 
as a behavior to be taught. Learners are given language tasks in small, sequential steps. 
A small part of the foreign language, such as a structural pattern, is presented as a 
stimulus, to which the learner responds, for example, by repetition or substitution. This 
is followed by reinforcement by the teacher, based on 100 percent success. Learning a 
language is seen as acquiring a set of appropriate mechanical habits, and errors are 
frowned upon as reinforcing bad habits.  
To conclude, when holding a view of behaviorism, teachers’ roles are as follows: 
develop in learners good language habits, which is done mainly by pattern drills, 
memorization of dialogues or choral repetition of structural patterns; make explicitly 
clear what is to be taught; encourage students to work at their own pace by means of 
individualized learning programs; and provide immediate positive reinforcement based 
as nearly as possible on 100 percent success. 
However, behaviorism denies the importance of a fundamental element in the 
learning process, the sense that learners themselves seek to make of their worlds, and 
the cognitive or mental processes that they bring to the task of learning. In learning a 
language it is clear that learners make use of a wide repertoire of mental strategies to 
sort out the system that operates in the language with which they are presented. With 
many limitations of behaviorism, psychologists seek to other ways to see how learning 
is happening. At the same time, practitioners and teachers applying behaviorism in their 
teaching also find it can not give satisfactory answers to all teaching problems and/or 
learners’ learning problems. They also begin to seek new theories to underlie their 
teaching methods.  
 
2.4.2 Teachers’ role in cognitive psychology 
In recent years cognitive psychology has had a considerable influence on language 
teaching methodology. In contrast to behaviorism, cognitive psychology is concerned 
with the way in which the human mind thinks and learns. From a cognitive perspective, 
learning is a change in a person’s mental structures that provides the capacity to 
demonstrate changes in behavior. These mental structures include knowledge, beliefs, 
skills, expectations and other mechanisms in the learner’s head. Cognitive 
psychologists are therefore interested in the mental processes that are involved in 















Cognitive psychology is an eclectic theoretical orientation. There are a cluster of 
cognitive theories, such as information processing, intelligence and intelligence testing, 
constructivism and so on. In a cognitive approach, the learner is seen as an active 
participant in the learning process, using various mental strategies in order to sort out 
the system of the language to be learned.  
Though the two approaches to cognition (information processing, intelligence and 
intelligence testing) can be helpful, they place little or no emphasis upon the ways in 
which individuals seek to bring a sense of personal meaning to their worlds. To 
understand this kind of cognitive approach we need to look towards the constructivist 
movement. There are two kinds of constructivism: cognitive constructivism and social 
constructivism. Cognitive constructivism focuses on internal, individual constructions 
of knowledge (Fowler, 1994). It emphasizes learning activities that are child 
determined and discovery oriented. On the other hand, social constructivism thinks 
knowledge exists in a social context and is, at least initially, shared with others rather 
than represented solely in the mind of an individual (M. Cole, 1991). As people interact, 
the process of sharing results in learners refining their own ideas and helping shape the 
ideas of others. It acknowledges the contributions of others in learning. It highlights the 
role of the social environment and suggests that teachers consider all the traditional 
questions of teaching: how to organize and implement learning activities, how to 
motivate students, and how to assess learning. It answers these questions, however, 
with a focus on learners’ own constructions of understanding, rather than on the mere 
presenting of information. It has become a dominant influence in education, and as Paul 
Egge (1997) puts it, “constructivism has the four following characteristics: learners 
construct their own understanding; new learning depends on current understanding; 
learning is facilitated by social interaction; meaningful learning occurs within authentic 
learning tasks”. 
Cognitive psychology has at least the following implications for language 
teachers: 
First, learning should be meaningful.  Meaningful learning subsumes new 
information into existing structures and memory systems, and the resulting associative 
links create stronger retention. So the teacher should capitalize on the power of 
meaningful learning by appealing to students’ interests, academic goals, and career 
goals. Whenever the teacher introduces a new topic or concept, he should attempt to 
anchor it in students’ existing knowledge and background so that it gets associated with 
something they already know. In the class, the teacher should avoid too much grammar 
explanation, too many abstract principles and theories, too much drilling and/or 
memorization. The teacher should avoid designing activities that do not contribute to 















of activities clearly. 
Second, in the learning process, learners are expecting rewards. So the teacher 
should provide an optimal degree of immediate verbal praise and encouragement to 
students as a form of short-term reward (just enough to keep students confident in their 
ability but not so much that his praise simply becomes so much verbal gush). At the 
same time, the teacher can encourage students to reward each other with compliments 
and supportive action. The teacher himself also should display enthusiasm and 
excitement in the classroom. If the teacher is dull, lifeless, bored, and have low energy, 
he can be almost sure that it will be contagious. At last, the teacher should try to get 
learners to see the long-term rewards in learning English by pointing out such things as 
what they can do with English where they live and around the world, the prestige in 
being able to use English the academic benefits of knowing English, jobs that require 
English, etc. 
Third, successful mastery of the second/foreign language will be due to a large 
extent to a learner’s own personal investment of time, effort, and attention to the target 
language in the form of many learning strategies for comprehending and producing the 
language. Therefore, one of the challenges for the language teacher is to help learners to 
develop the strategies needed to learn a language more effectively, a principle which is 
embodied in the current work on learner training in English as a foreign language. It 
also follows that learning how to think effectively should be an important aspect of 
education, which needs to be taught independently and through subject domains. 
To sum up, holding a view of cognitive psychology, the language teacher should 
arise students’ awareness of their learning goals; encourage students to use their 
background knowledge; give students short-term and/or long-term rewards; develop 
students’ ability to be aware of and suitably choose learning strategies; develop 
students’ own self-concept; and encourage interactions among students. 
 
2.4.3 Teachers’ role in humanism  
Humanistic approaches emphasize the importance of the inner world of the learner 
and place the individual’s thoughts, feelings, and emotions at the forefront of all human 
development.  
Erik Erikson’s epigenetic principle, Abraham Maslow’s human need fulfillment 
idea and Carl Rogers’ experiential learning have many educational implications, which 
were summarized by Hamachek (1977) as follows: 
First, every learning experience should be seen within the context of helping 
learners to develop a sense of personal identity and relating that to realistic future goals, 
i.e. learning should be personalized as far as possible. This is in keeping with the view 















meet the individual learner’s needs within the context of the classroom group. 
Second, in order to become self-actualizing, learners should be helped and 
encouraged to make choices for themselves in what and how they learn. This again is in 
sharp contrast to the view that the curriculum content for every child of a similar age 
should be set in tablets of stone, so that any informed outsider could predict what was 
happening in any classroom at one particular time. From a humanist perspective such a 
scenario would be seen as representing indoctrination rather than education. 
Third, it is important for teachers to empathize with their learners by getting to 
know them as individuals and seeking to understand the ways in which they make sense 
of the world, rather than always seeking to impose their own viewpoints. 
From a humanistic perspective, a learning experience of personal consequence 
occurs when the learner assumes the responsibility of evaluating the degree to which he 
or she is personally moving toward knowledge instead of looking to an external source 
for such evaluation. 
Apart from the implications for general language teaching and learning, 
humanistic approaches have had a considerable influence on English language teaching 
methodology. A number of different language teaching methodologies have arisen from 
taking a humanistic approach, the main ones being the Silent Way, Suggestopedia, and 
Community Language Learning. They have a number of things in common. First, they 
are based more firmly on psychology than on linguistics. Second, they all consider 
affective aspects of learning and language as important. Third, they are all concerned 
with treating the learner as a whole person, and with whole-person involvement in the 
learning process. Fourth, they see the importance of a learning environment that 
minimizes anxiety and enhances personal security. 
To summarize the points made so far, humanism has a number of messages for the 
language teacher: Create a sense of belongings; make the subject relevant to the learner; 
involve the whole person; encourage a knowledge of self; develop personal identity; 
encourage self-esteem; involve the feeling and emotions; minimize criticism; 
encourage creativity; develop a knowledge of the process of learning; encourage 
self-initiation; allow for choice; and encourage self-evaluation. 
 
2.5 SL/FL acquisition theory and its implication for SL/FL teaching   
With the development of theories of language and language learning, second 
lanugage acquisition research also started. During the 1970s many new SL learning 
theories were proposed. Researchers and language teachers tried hard to describe and 
explain the SL acquisition process, and the different aspects of SL acquisition they have 
tackled included (a) situational factors, (b) the linguistic input, (c) learner differences, 















SLA (second language acquisition) about each aspect of SL learning appeared. The 
influential SL learning theories are as follows: 1) The interlanguage theory; 2) The 
monitor theory; 3) The creative construction model; 4) The acculturation model; 5) The 
approximative system model; 6) The conscious reinforcement model; 7) The strategy 
model; 8) The skill learning model; 9) The social psychological model; 10) The 
socio-educational model; 11) The universal hypothesis; 12) Accommodation theory; 13) 
Discourse theory; 14) The variable competence model; and 15) A neurofunctional 
theory. 
Based on the above theories, Larsen-freeman (1991) listed some pedagogical 
implications of SLA research for foreign language learning and teaching as follows: 
1) Foreign language learning is a gradual and approximate process of development 
from lower to higher levels. The impetus for this development is the need to use 
language for communication. So our foreign language-teaching curriculum should 
meet this need. 
2) Foreign language learning normally takes place in formal classroom. Therefore, 
input is always made in the artificial environment and is the major way for the learner to 
be exposed to the target language. How to make full use of the limited time and 
resources will determine the outcome of the language teaching. Teachers play a key role 
in how to turn more input into intake. Teachers should fully understand the current level 
of the foreign language learners. 
3) In a foreign language learning, the teacher should be well aware that 
interference of the L1 is unavoidable. Students’ initial stage of foreign language 
learning is characterized by the interlanguage. Learners’ errors should be looked upon 
as natural and legitimate phenomena in the developing process of the target language 
system.  
4) Cultural learning is an important aspect of foreign language learning and 
teaching and cannot be separated from language learning. Teachers should realize that 
one never expects to learn a foreign language well without some knowledge of the 
culture and society in which the language is used. 
5) Affective factors of the foreign language learners will decide how much input 
can be implanted. Therefore, teachers should take learners’ attitude, motivation, 
aptitude, and personality into good consideration. Besides, teachers should effectively 
control learners’ emotional factors and take measures to manipulate and weaken the 
emotional filter in order that more input can be understood and assimilated by the 
learners. 
From above we can see that SLA research concentrates on how acquisition of a 
new language takes place and factors influence the acquisition process. Therefore, for 















more intake in students; treat students’ error naturally; consider students’ affective 
factors; stimulate students’ motivation for effective learning; and consider cultural 
aspects of language in teaching. In other words, teachers should change in their role 
from being the primary source of language and of language learning to a catalyst, a 
guide, a consultant and finally to a facilitator who helps learners learn how to learn, 
how to develop themselves to be self-creating beings. 
 
2.6 Conclusion 
        This chapter has worked out a picture of teacher’s changing roles in the development 
of related theories. As an emphasis on teachers and teaching methodologies has been 
shifted to learners themselves since the last few decades, students’ learning is not 
always in teacher’s control, but in learners’. As a result of trends in educational thinking 
and research into second language, ELT methodology has moved towards the view that 
adult and adolescent learners are capable of self-direction and able to organize and 
undertake language learning with the kind of self-reliance they use in other areas of 
their lives. Brown (1994) calls this “strategic investment” by learners in their own 
learning. In such a tendency of self-directed learning, the language teacher should 
change their roles greatly. The ideal role of a teacher to promote students’ self-directed 

























Chapter Three   The Ideal of a Teacher as a Facilitator in Students’ Self-directed Learning 
 
3.1 Introduction 
The preceding chapter reviews language and learning theories that underlie the 
teachers’ role in an approach.  And as Boud puts it, “There has been a radical change in 
the theory and practice of higher and continuing education over recent decades. The 
basic and very simple premise of this change is that student learning is necessarily 
self-directed: it rests on the autonomous exercise of intelligence, choice and interest” 
(Boud, 1988:147). Teaching is no longer seen as imparting and doing things to the 
student, but is redefined as facilitation of self-directed learning. As a result, how people 
learn, and how to bring about this process have become the focus of concern. The aim 
of this chapter is to examine self-directed learning and the teacher’s role as a facilitator 
to promote students’ self-directed learning.  
 
3.2 Self-directed learning reviewed  
3.2.1 Self-directed learning defined 
The phenomenon of self-directed learning receives considerable attention in adult 
education literature. Numerous authors assert that the ability to be a self-directed 
learner is a requirement for all adults in a rapidly changing, technologically complex 
society. Houle (1961, 1964, 1969, 1980), in particular, states that self-directed learning 
is essential if adults are to maintain competence and avoid obsolescence. But what is 
self-directed learning? 
Definitions of self-directed learning in the literature are sometimes confusing, 
overlapping in some respects and differing subtly in others. The lack of a unified, 
comprehensive conception of and disagreement about the values and practices related 
to self-directed learning has been the concern of numerous authors for more than a 
decade (Brockett, 1983b; Brookfield, 1984; Griffin, 1978; Gruber, 1965; Houle, 1969; 
Macdonald, 1967; Smith, 1976). Knowles argues that (1975: 31) self-directed learning 
“describes a process in which individuals take the initiative, with or without the help of 
others, in diagnosing their learning needs, formulating learning goals, identifying 
human and material resources for learning, choosing and implementing appropriate 
learning strategies, and evaluating learning outcomes.” Here we can see “Self-control” 
and “autonomy” are words that describe the self-directed learner. Moore (1980) defines 
the autonomous learner as one who identifies learning needs, generates leaning goals, 
and evolves evaluation criteria. Researches such as that of Penland (1977) on 
self-initiated learning and that using the SDLRS also define self-directedness in terms 
of learners’ ability independently to plan, conduct, and evaluate their learning activities. 















characteristic of an adult who is in the process of realizing his or her adulthood is 
concerned as such with an internal change of consciousness as with the external 
management of instructional events.” This consciousness involves “an appreciation of 
the contextuality of knowledge and an awareness of the culturally constructed form of 
the value frameworks, belief systems, and moral codes that influence behavior and the 
creation of social structures”. This implies that learners are on a continuum of 
preparedness for self-directed learning.   
From above definitions offered by different scholars, we can safely conclude that 
to be effectively engaged in self-directed learning requires that learners should: 
- Know their needs and work productively with the teacher towards the achievement 
of their objectives 
- Learn both inside and outside the classroom 
- Can take classroom-based material and can build on it 
- Know how to use resources independently 
- Learn with active thinking 
- Adjust their learning strategies when necessary to improve learning 
- Manage and divide the time in learning properly 
- Do not think the teacher is a god who can give them ability to master the language 
 
3.2.2 Literature review of self-directed learning 
Recent years have seen attempts in higher education institutions that have altered 
undergraduate and graduate curricula and methods to incorporate principles of 
self-directed learning. 
In 1974 the School for Independent Study was established at the North East 
London Polytechnic with the intention of allowing students to undertake diploma in 
higher education and baccalaureate degrees through the mechanism of self-directed 
learning. 
In an OECD-sponsored review of higher education initiatives in Germany, (Knoll, 
1979), America (White, 1979), Britain (Squires, 1979), Denmark (Severinsen, 1979), 
and Eastern Europe (Grant, 1979), the attempt to individualize learning was recognized 
as a major development in higher education observable in all these countries. There are 
a variety of approaches that have been adopted in this attempt to incorporate aspects of 
self-directed learning into traditional institutions of higher education. 
In EFL, there are also some attempts to explore what self-directed learning can 
mean in recent decades. Holec (1979), working within the Council of Europe Modern 
Language Projects, gave early thought to what he called the “autonomization” of 
learning and suggested that two preconditions were necessary: first, that the learner 















structure for learning within which a learner can take responsibility for those decisions. 
He regarded the learning process as a management process and included the following 
among the necessary techniques of management: fixing objectives for learning; 
deciding on the content of a learning program; selecting method; self-monitoring of 
progress; and self-evaluation. 
As focus on self-directed learning begins, researchers begin to redefine teacher 
role. “Facilitator” is the term they use to refer to teacher. In the old model of teaching 
and learning, the teacher is principally responsible for student learning, while in the 
new model, the primary responsibility rests with the self-directing learner, and the 
teacher act as a facilitator to promote students’ learning. By now, it is necessary to give 
a delicate review of “facilitator”, which is the content of the next section. 
 
3.3 Facilitator and facilitation  
3.3.1 Literature review 
The notion that educators should function as enablers or facilitators of learning is 
derived chiefly from the works of humanistic psychotherapists and counselors, and the 
first name that comes to mind here is that of Carl Rogers. Educators and trainers 
regularly declare themselves to be facilitators of learning, rather than teachers or 
instructors, and the term has now entered the mainstream of educational literature 
(Knox, 1974; Cross, 1981; Brundage and Mackeracher, 1980; Brockett, 1983a; 
Knowles, 1975; Knowles and Associates, 1984; Peterson, 1983). Facilitators of 
learning see themselves as resources for learning, rather than as didactic instructors 
who have all the answers (Brookfield, 1986). They stress that they are engaged in a 
democratic, student-centered enhancement of individual learning and that 
responsibility for setting the direction and methods of learning rests as much with the 
learner as with the educator. Facilitators are usually described as being in a “helping 
relationship” (Brill, 1978). Such a relationship is said to offer “exciting possibilities for 
the development of creative, adaptive, autonomous persons” (Rogers, 1961:38), and the 
elements central to such relationships are said to be trust, mutuality, and purposeful 
interaction (Eisenberg and Delaney, 1977).  
In the field of adult self-directed learning, Knowles (1975) was among the earliest 
theorists to use and define the term facilitator. Later writers who have found the term 
cogent include Brockett and Hiemstra (1985), Brookfield (1986) and Powell (1988). 
Tough (1971) used the term “helper” and provided a list of the helper’s salient features 
which were taken up, and expanded upon, by Dickinson (1987) in his work on 
self-instruction in language learning. The helper features prominently in Riley’s work 
on autonomous language learning (1982; 1986) and in Holec’s discussion of the 
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